REED 665

Curriculum Unit Lesson Outline

Daily Planning
Original Unit: 21 total days
Updated Unit: 28 days
EXPERIENCE 1
Day 1: Learning the Reading Skills of Historians
Common Core State Standard(s)
· Reading, Standard 4: Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies
· Reading, Standard 6: Identify aspects of a text that reveal an author’s point of view or purpose
General Objective(s) 

· Students will learn how to use the skills of sourcing, contextualizing, and corroboration to read like a historian and analyze past events
Core text (print, textbook, visual media, online)

· Lunchroom Fight lesson plan handout
Supplemental text(s) (print, textbook, visual media, online)

· Sourcing Poster
· Contextualizing Poster
· Corroboration Poster
· What is History? Poster
BDA/SIOP Activities & Classroom Organization
1. Students individually complete the left column of a “before and after learning” t-chart to answer the questions: “What is history?” and “Who determines what and how past events and details are recorded?”
2. Students will work in pairs/groups to complete the Lunchroom Fight lesson plan as detailed on the website
3. Students individually revisit and answer the questions on the right column of the t-chart. Use the “What is History?” poster as an answer key to the first question, and  item “f” on the lesson plan as an answer key for the second
4. Discuss responses whole-class and review “What is History?” poster

5. Discuss the skills needed to read and think like a historian, introducing the students to sourcing, contextualizing, and corroboration. Point to posters as guides to use throughout the year with the various texts students will encounter.
6. Students should give individual responses to one of the following questions as an exit response: “Which skill do feel most comfortable using now?” or “Which skill do you feel you need to become more familiar with using in the future?”

Extension Activity: None
Day 2: Analyzing the Various Sources that Historians Use
Common Core State Standard(s)

· Reading, Standard 4: Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies
· Reading, Standard 7: Integrate visual information with other information in print and digital texts
General Objective(s) 

· Students will define and analyze information from various sources to learn how to read like a historian
Core text (print, textbook, visual media, online)

· Holt United State History Beginnings to 1877 textbook, pages H3-H9
Supplemental text(s) (print, textbook, visual media, online): None
BDA/SIOP Activities & Classroom Organization
1. In small groups, students discuss and identify the types of sources that historians encounter, using prior knowledge.
2. Distribute a handout for the assigned textbook pages. The handout should be a graphic organizer, with types of sources listed in the first column, spaces for notes in the center column, and a third column for students to record the guiding questions they should use when analyzing each source.
3. Students work independently to complete the graphic organizer.

4. Review responses as a class.

5. Students should discuss responses to the question, “How did what you learned today connect to yesterday’s lesson?” with a partner or in a small group and have one member volunteer to share an agreed upon answer. 

6. Students should complete an individual exit ticket asking them to list the three skills needed to evaluate all historical sources (sourcing, contextualizing, and corroboration).

Extension Activity: None
Day 3: Using Nonfiction Text Features 
Common Core State Standard(s)

· Reading, Standard 4: Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies
· Reading, Standard 10: By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text complexity band independently and proficiently
General Objective(s) 

· Students will use nonfiction text features to read and comprehend informative texts
Core text (print, textbook, visual media, online)

· Holt United State History Beginnings to 1877 textbook
Supplemental text(s) (print, textbook, visual media, online): 

· Glogsters 
BDA/SIOP Activities & Classroom Organization
1. Students should discuss responses to the question, “What features will a reader encounter while reading nonfiction texts?” with a partner or in a small group and have one member volunteer to share agreed upon answers. 

2. Present the following glogs to students to review nonfiction text features:
a. Glog 1
b. Glog 2
3. Ask students to give a “thumbs-up” or “thumbs-down” response to measure how well they identified the various text features.

4. Complete the scavenger hunt assignment as described in the original curriculum unit:
“In order for students to understand how their textbook is organized, allow students to work in pairs to complete Student Resource Sheets RA-2a through RA-2d.  The resource sheets are divided into sections and students should be instructed to see the teacher to verify if their answers are correct and to receive clues to the mystery word (Mercantilism). Clues for the mystery word can be found on Teacher Resource Sheet RA-2c.  Use Teacher Resource Sheets RA-2a and RA-2b to review and check 
student responses.  
5. At the conclusion, review the answers to the scavenger hunt and point out the main components of the Holt United States History Student Text. [D1] [D2]”

Optional Extension Activity: Students use the information from days 1-3 to individually create a “Reading like a Historian” glog.
*Note about ongoing vocabulary notebooks: Students should complete a word meaning graphic organizer (examples can be found online) for each word, to be added upon as daily homework as the unit progresses and more connections are made between the word and other words, the unit, texts, etc. Students should keep all entries until the end of the unit, when they will be collected and graded.

Day 4
Common Core State Standard(s)

· Reading, Standard 10: By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text complexity band independently and proficiently
General Objective(s) 

· Students will complete associative activities to learn the outcomes for the unit and connect them to the enduring understandings for the year.
Core text (print, textbook, visual media, online)

· Procedural page RA-9
Supplemental text(s) (print, textbook, visual media, online): None
BDA/SIOP Activities & Classroom Organization

1. Preview the guiding questions for this unit and enduring understandings for the year on procedural page RA-9.

2. Students should work in small groups to make a mind-map of the guiding questions and enduring understandings on poster paper, using words and illustrations to show the possible connections between the two. Groups may share their map with the class and/or the teacher may post it for all students to see.
a. Technology Option: use Inspiration software or a Web 2.0 tool such as Mindmeister rather than poster paper.

3. Students should work in small groups to complete a vocabulary word sort to link the vocabulary for the unit (each word written on an index card, one set per group) to the enduring understandings. Students will work collaboratively to sort the word cards under the enduring understanding category they connect the word to.
4. As an exit question, ask students which part of the unit they are most excited to learn about and explain why.
Extension Activity: None
Day 5

Common Core State Standard(s)

· Reading, Standard 4: Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.
General Objective(s) 

· Students will complete a cluster activity to learn why European nations wanted to establish colonies in the Americas during the 1600s
· Students will read an atlas and maps to identify the impact of European exploration
Core text (print, textbook, visual media, online): 
·  Nystrom Atlas of United States History
· Nystrom United States History Series Maps: Native Americans, Spanish Explorers, English, French, and Dutch Explorers, The Great Exchange, 1492-1640s, and European Settlements, 1640
Supplemental text(s) (print, textbook, visual media, online): None
BDA/SIOP Activities & Classroom Organization

1. Students should begin an individual “cluster” for the word colony, using their prior knowledge. The word colony should be written in the center of their paper (like the nucleus of a molecule), with connective characteristics and ideas in a circle around the word. The teacher should use individual responses to record on a while-class cluster on the board.
2. Ask the question, “Why would European nations want to establish colonies in the Americas during the 1600’s?” and allow students to work in groups to add to their clusters.

3. Provide students with the following answers from the original unit: 
a. Economic: Raw materials for manufactured goods, Trade or Mercantilism; Expansion of the mother country because land at this time in history meant wealth.

b. Political: Increasing national power and prestige, Competition between nations.

c. Social: Overpopulation, Removal of undesirables (i.e., Criminals and Debtors), Religious intolerance and freedom.

4. Students should choose key words to add to their clusters, as the teacher adds to the group cluster. Review final clusters, and keep for later review.
5. Complete the following activities from the original unit:
“Distribute “Europeans Explore the New World” found on Pages 15-16 of The Nystrom Atlas of United States History: Student Activities.  Provide students with copies of the Nystrom Atlas of United States History and use Blue Pages 15-16 of The Nystrom Atlas of United States History: Student Activities to debrief the answers.  After completion of the atlas activities, lead a discussion on the impact of European Exploration (Permanent Settlements, Conflict with Native Americans, Geographical Impact) using the wall maps from The Nystrom United States History Series”
6. Have students make vocabulary entries for colony and mercantilism using the knowledge they gained during the lesson.
Optional Extension Activity: From the original unit: “To further student understanding of the British Colonies of North America, distribute “The Thirteen British Colonies” found on Pages 25-26 of The Nystrom Atlas of United States History: Student Activities.  Provide students with copies of the Nystrom Atlas of United States History and use Blue Pages 25-26 of The Nystrom Atlas of United States History: Student Activities to debrief the answers. [D2] [D3]”
Days 6-12
Common Core State Standard(s)

· Reading, Standard 4: Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.
·  (Extension) Writing, Standard 1: Write arguments based on discipline-specific content

· (Extension) Writing, Standard 7: Conduct short research projects to answer a question, drawing on several sources and generating additional related, focused questions that allow for multiple avenues of exploration

· (Extension) Writing, Standard 8: Gather relevant information from multiple print and digital sources, using search terms effectively; assess the credibility of each source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a standard format for citation.
General Objective(s) 

· Students will complete a jigsaw reading activity to identify the states belonging to each colonial region
· (Extension) Students will complete a research project to determine which region Maryland belonged to.

Core text (print, textbook, visual media, online): 

·  Holt United States History textbook
Supplemental text(s) (print, textbook, visual media, online): None
BDA/SIOP Activities & Classroom Organization (from the original unit, with my additions in italics):
1. After concluding the review of the Atlas activities, ask students to brainstorm information associated with the following question: “How were the New England, Middle and Southern colonies similar and different?”  
2. Discuss the concept of Region, prior to initiating a Jigsaw activity by dividing the class into groups of three students.  
3. Within each working group, assign one student to research information about the New England Colonies, one student to research information about the Middle Colonies, and one student to research information about the Southern Colonies.  Distribute Student Resource Sheets RA-3a through RA-3c, with each student receiving their appropriate resource sheet.  Students should read the assigned pages of the Holt United States History Student Text found on their respective resource sheet and complete the graphic organizer.  As a pre-reading strategy, review the meaning of the concepts of political, economic, and social characteristics.  As students read, they should note any comments/questions they have on Post-Its for later review.
4. After completion of the individual portion of the Jigsaw activity, have students meet as a 
collective group based on their assigned research topic.  Have students share their reading notes to address any questions they have about their individual readings. Students should review information and return to their original group of three and “teach” each other about what they learned.  

5. After an appropriate teaching period, randomly assign each small group one of the three colonial regions and have them construct a visual graphic organizer that depicts the important information about their region.  
6. Debrief the activity by distributing Student Resource Sheet RA-4 and having students complete the resource sheet during a Gallery Walk of the posted visual representations of the three colonial regions.  Note for students that Maryland can be considered part of the Middle Colonies or Southern Colonies, but in their textbook it is a Southern colony.  Ask students:
· “Why could/would Maryland be considered a Middle colony?”
· “Why could/would Maryland be considered a Southern colony?”

7. Have students create an entry for Region in their Vocabulary Notebook. 
Extension Activity: Investigate the reason for the differing opinions about Maryland by using sourcing, contextualizing, and corroboration. Book time in the media center to conduct a research project for students to take a position on the issue and defend it using evidence from multiple sources, mainly nonfiction texts, the Internet, and databases. For a thorough investigation, consider using the following timetable:
Day 1: Review the various sources students may use to gather facts, as well as the steps needed to gather facts 
from each source, especially the Internet (explicitly teach how to conduct an online search using keywords and 

Boolean phrasing and/or Google Advanced Search features). Teach students how to read each different source to 

effectively locate information, and record that information using paraphrasing. Review how to correctly cite 

information to avoid plagiarism.
Day 2: Review the skills of sourcing, contextualizing, and corroboration, and how to apply them to their present 

task, Show students the Evaluating Sources video and introduce them to the CAARDSS method of evaluating 

sources.

Days 3-5: Students research as you supervise and support

Day 6: Students construct an essay to make a claim and support it, based on their findings.

Day 13 

Common Core State Standard(s)

· Reading, Standard 4: Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.
General Objective(s) 

· Students will complete a vocabulary tree to broaden the knowledge of the following concepts: immigrant, indentured servant, and slavery.
Core text (print, textbook, visual media, online): 

·  Student Resource Sheets
Supplemental text(s) (print, textbook, visual media, online): None
BDA/SIOP Activities & Classroom Organization:

1. Have students brainstorm a group definition of immigrant, using prior knowledge.

2. Have students begin an individual vocabulary tree, using the word immigrant on the trunk. Display the following information for students to read and use to add onto their vocabulary tree:

a. Indenture – A type of written contract that binds one person to work for another for a given length of time

b. Servant – A person who is privately employed to perform services/tasks for another person

c. Slavery – A system in which people are owned by other people and can be sold at the owner’s will

3. At the conclusion of the discussion, distribute Student Resource Sheets RA-5a and RA-5b, “Indentured and Enslaved Labor,” and have students add to their vocabulary tree as they read the resource sheets.  Have students highlight relevant information as they read, and note any questions they have. 

4. Address questions students have about the reading, and use Teacher Resource Sheets RA-3a and RA-3b to assist in debriefing student responses.  
5. Create an entry for Indentured Servant, Migration, and Slavery in their Vocabulary Notebook.

Extension Activity: None
Day 14 

Common Core State Standard(s)

· Reading, Standard 4: Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.

General Objective(s) 

· Students will construct a timeline to plot events from 1600-1700 and determine which events were political, economic, and social.
Core text (print, textbook, visual media, online): 

·  Student Resource Sheets
Supplemental text(s) (print, textbook, visual media, online): None
BDA/SIOP Activities & Classroom Organization (from the original unit, with my additions in italics):

1. Students brainstorm definitions to the words political, economic, and social in groups and share their agreed on response.
2. Distribute Student Resource Sheets RA-6a and RA-6b, “Labor and Tobacco in the Chesapeake Colonies,” and a sheet of 12 x 18 construction paper to each student.  Have students cut the paper in half, “hotdog style,” and tape the two pieces together forming one long 36” strip.   Students should plot a timeline by placing 1600 at one end of the timeline and 1700 on the other end of the timeline, and cutting out the event boxes from the resource sheets and placing them on the timeline. 

3. Divide students into groups of four and review with students the definitions of political, economic, and social.  Have students review the events that took place in the event boxes in Maryland during the 1600s, and tell them to identify the focus of the event as political (P), economic (E), or social (S).  Use Teacher Resource Sheets RA-4a and RA-4b to debrief student responses.


Political is relating to, or dealing with the structure or affairs of government, politics, or the state. 


Economic is relating to how people, individually and in groups (families, businesses, governments, organizations) 
choose to use their relatively scarce productive resources to satisfy their wants.

Social is of or relating to human society and its modes of organization.

4. Conclude the activity by distributing Student Resource Sheet RA-7 and having students answer the questions using their timeline. Debrief the questions using Teacher Resource Sheets RA-5a and RA-5b. 
5.  Indicate to students that the issue of slavery and the conflicts over its implementation and use in both Maryland and North America will be one that is frequently analyzed as a part of this course’s study of United States History. 
Extension Activity: None

Day 15 

Common Core State Standard(s)

· Reading, Standard 4: Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.
· Writing Standard 2: Write informative/explanatory texts, including the narration of historical events
General Objective(s) 

· Students will read to learn about the various American settlers and the conflicts caused by various nations trying to claim land.
Core text (print, textbook, visual media, online): 

·  Student Resource Sheets

Supplemental text(s) (print, textbook, visual media, online): None
BDA/SIOP Activities & Classroom Organization (from the original unit, with my additions in italics):
1. In groups, have students brainstorm answers to the following questions, and share a unified response: 
· “Were the British the only Europeans settling in America?”  
· “Do you see any problems arising among these various nations claiming land in North America?”   

2. Have students brainstorm sources of problems and conflict and record responses on the chalkboard or overhead.  Have students speculate as to who they believe was the main rival of Great Britain in the quest to control North America (France).
3. Distribute Student Resource Sheet RA-8a, “The French and Indian War Anticipation Guide,” and have students complete the “Before” column.  
4. After students have completed the pre-reading portion of the Anticipation Guide, distribute Student Resource Sheets RA-8b and RA-8c and have students highlight information from the reading that will help to clarify their responses on the Anticipation Guide. 
5.  Lead a discussion of the main points that were highlighted by students while revisiting the Anticipation Guide and completing the “After” column.  Make reference to the fact that colonial power in North America dramatically changed with the outcome of the French and Indian War.  
6. Conclude the activity by reviewing the prediction question at the bottom of Student Resource Sheet RA-8c. [D3]
7. As a formative assessment, distribute Student Resource Sheet RA-9, “The Development of the British Colonies,” and have students complete the Brief Constructed Response question using Process Writing strategies [Note: See the Appendix of this Curriculum Guide for information on Process Writing strategies]. 

Extension Activity: None

Day 16

Common Core State Standard(s)

· Writing Standard 2: Write informative/explanatory texts, including the narration of historical events
General Objective(s) 

· Students will use their knowledge of the content from this first experience to construct a narrative that addresses a hypothetical situation.
Core text (print, textbook, visual media, online): 

·  Holt United States History: Graphic Organizer Transparencies
Supplemental text(s) (print, textbook, visual media, online): None
BDA/SIOP Activities & Classroom Organization (from the original unit, with my additions in italics):
1. Have students brainstorm what a “hypothetical situation” is, and what purpose they serve.
2. Use Transparency 24, “What If,” from the Holt United States History: Graphic Organizer Transparencies to lead a discussion of student learning in this experience by posing the following questions for modeling purposes:
· “What if” there had been no exploration by Europeans of North America?”
· “What if” the French had won the French and Indian War?”

· “What if” slavery had not been introduced in Maryland and North America?”
3. Have students create a narrative based on one of the mentioned hypothetical situations, or one of their own. Students should include content they have learned in this Experience
4.  Share narratives in small groups or as a total class.
Extension Activity: None

Based on the previous procedures, implement the following corrective and/or enrichment 
activities (from original unit):


Corrective:

1. To review colonial regions, have students work in pairs to create an infomercial on one of the regional colonies (New England, Middle, Southern) encouraging migration to their assigned region.  Discuss the characteristics of an infomercial prior to assigning students to complete the task. [D3] [ADPT 5: Allow oral, tape recorded, or dictated responses from the student.] [ADPT 13: Divide the assignment into smaller tasks, setting appropriate time limits for completion.] [ADPT 23: Provide students with a model or framework of what an appropriate response should look like.]

2. To review the French and Indian War, distribute “The French and Indian War Changes America” worksheets found on Pages 29-30 of The Nystrom Atlas of United States History: Student Activities.  Provide students with copies of the Nystrom Atlas of United  States History and use Blue Pages 29-30 of The Nystrom Atlas of United States History: Student Activities to debrief the answers. [D2] [D3]


Enrichment:
Distribute Cartoon 1, “The Mayflower,” from the Holt United States History: Political Cartoons to each student.  Have students examine the cartoon and answer the questions.  Review the answers to the questions and emphasize how political cartoonists attempt to convey their message.  Divide students into pairs and on a provided piece of poster paper, have students create a political cartoon related to something they learned in this Experience. [D3] [D4] [CC] [ADPT 23: Provide students with a model or framework of what an appropriate response should look like.]

EXPERIENCE 2

Day 1
Common Core State Standard(s)

· Reading, Standard 4: Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.
· Reading, Standard 7: Integrate visual information with other information in print and digital texts

· Writing Standard 4: Produce clear and coherent writing in which the development, organization, and style are appropriate to the task, purpose, and audience

· Writing Standard 10: Write routinely over an extended time frames and shorter time frames for a range of discipline-specific tasks, purposes, and audiences

General Objective(s) 

· Students will analyze the outcome of the French and Indian War to determine how it led to conflict between Native Americans and settlers, and conflict between the British and colonists
· Students will complete a reader’s workshop to take episodic notes which identify the causes of the Revolutionary War 

Core text (print, textbook, visual media, online): 

·  Holt United States History student text
Supplemental text(s) (print, textbook, visual media, online): 

· Teacher resource sheet or local newspapers

· Prezi presentation: Causes of the American Revolution

· History Channel Video Clips
BDA/SIOP Activities & Classroom Organization (from the original unit, with my additions in italics):

1. As a motivational activity, ask students what is a tax and for what purposes they are used.  Note student responses on the chalkboard or overhead, and explain that the following simulation is designed to demonstrate how the colonists felt about taxes imposed by the British government.  Display Teacher Resource Sheet RA-6 (a simulation in which the Board of Education institutes several taxes on students to make up for revenue cut by the county, and a list of offenses for not paying) and review the information with students.  (As an alternate option, provide students with recent copies of the local newspaper which detail the real-life impact that county budget cuts have had on the local Board of Education, such as reductions in staff which cut positions and/or force higher class sizes, thus directly impacting students) Conduct a class discussion about the policy, being sure to include the fairness of the policy and the lack of citizen input into the Board decision to implement this policy.  Transition students back to a focus on how the colonists felt the British were using unlimited power against their legitimate right to rule themselves.  Have students create an entry for Tax in their Vocabulary Notebook. 
2. Remind students that the French and Indian War brought about many changes.  Display the following events, listed on separate cards, for students to put in order using knowledge of cause and effect as a whole-class or in small groups:
a. As a result of the French and Indian war, the British owned a lot more land and were in debt
b. The British, who already needed money to pay for the war; could not afford to send more resources to help protect the colonists
c. The British began raising taxes to pay for the maintenance of services in North America.  
d.  Conflict increases between Native Americans and settlers moving into the new territory.  

3. To prepare students to read the textbook, preview the material by showing the Prezi on Causes of the American Revolution.

4. In order for students to understand the causes of the American Revolution, distribute Student Resource Sheets RA-10a and RA-10b.  This activity will introduce students to Episodic Note-Making.  As a pre-reading strategy, have students review the text features found on Pages 98-114 of the Holt United States History Student Text.  
5. Have students complete the reading in a Reader’s Workshop style, working in small traveling groups to read/view the following information to complete their notes. Students should annotate the text on Post-Its as they read to make comments/ask questions.
a. The student text, pages 98-114, chunked into instructional sections

b. The History Channel video clips (scroll to bottom of site to access each):The Colonies Protest British Policies, The Sons of Liberty and the Boston Tea Party, The Boston Massacre, First Revolutionary Battle at Lexington and Concord
6. As students read, address questions they have. 

7. Debrief for understanding using Teacher Resource Sheets RA-7a and RA-7b.
8. As an exit ticket, have students synthesize and summarize the information by writing a brief constructed response explaining what caused the American Revolution. 

Extension Activity: None

Day 2

Common Core State Standard(s)

· Reading, Standard 4: Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.

· Reading, Standard 7: Integrate visual information with other information in print and digital texts
General Objective(s) 

· Students will participate in a discuss to determine the colonist’s motivation for writing the Declaration of Independence
· Students will read and answer questions to analyze The Declaration of Independence
Core text (print, textbook, visual media, online): 

· We the People student text
Supplemental text(s) (print, textbook, visual media, online): 

· Judy Moody Declares Independence
· History Channel Declaration of Independence Video Clips
· Give Me Liberty
· The Declaration of Independence
BDA/SIOP Activities & Classroom Organization (from the original unit, with my additions in italics):

1. Conduct a read-aloud of pages 45-58 of Judy Moody Declares Independence, which describe the freedoms the main character would like to enjoy in her home

2. Ask students to brainstorm and share concerns they have, at school and home, as eighth grade students. Students should work in small groups, with one student recording answers to share with the class.
3. Show History Channel video clips to help students understand the colonist’s motivation for writing the Declaration of Independence: Declaration of Independence, and Matt Damon: the Declaration of Independence
4. Have them draw comparisons to the colonists, who had similar concerns about British rule, using the following as a prompt: “In what ways was King George III like a parent or teacher?”
5. Direct students to read Pages 68-69 in We The People, stopping just after “Conclusion” on Page 69.  As a pre-reading strategy, share the five questions below prior to students’ beginning the reading.  
a. “Who was the document's principle author?”

b. “When was it written?”

c. “Why was it written?”
d. “What are the four parts of the Declaration?’
e. “How does the Declaration illustrate the colonists fighting for their conscience against the expected respect for authority?” 
Offer the following texts as additional sources of information: Give Me Liberty and The Declaration of Independence
6. As students read, they should note any comments/questions they have on Post-Its
7. Check for understanding by addressing student questions and reviewing the answers to the pre-reading questions 
8. Explain to students that the Declaration of Independence contains five important principles of American government.  Distribute Student Resource Sheet RA-11 and have students complete the resource sheet as directed.  Debrief student responses to ensure accuracy.  
9. Have students create an entry for Principle, Consent of the Governed, and Declaration of Independence in their Vocabulary Notebook. 
Optional Extension Activity: Have students create individual pursuit of happiness presentations using the following as models: Presentation 1, Presentation 2, and Presentation 3
Day 3

Common Core State Standard(s)

· Reading, Standard 7: Integrate visual information with other information in print and digital texts
· Writing, Standard 1: Write arguments focused on discipline-specific content
General Objective(s) 

· Students will use their knowledge of the original Declaration of Independence to create their own individual version.
Core text (print, textbook, visual media, online): 

· The Declaration of Independence, high resolution image
Supplemental text(s) (print, textbook, visual media, online): 

· Give Me Liberty
· The Declaration of Independence
BDA/SIOP Activities & Classroom Organization (from the original unit, with my additions in italics):

As a formative assessment, students will write their own Declaration of Independence.  Teachers should review the principles and format of the actual Declaration with students before they begin.  Distribute Student Resource Sheet RA-12 and allow students to work in pairs in order to brainstorm ideas for each section of their Declaration (Preamble, Natural Rights, Wrongs Committed, and Conclusion).  After completing the pre-writing process, students should write their own Declaration on a separate piece of paper, clearly labeling each part.  Encourage students to make their documents look authentic (e.g., Burning the edges of the paper under supervision of their parent/guardian, Using tea bags for color/age, Using an appropriate font, etc.).  Remind students that all of their “wrongs” must be school appropriate. Offer the following texts as additional sources of information: Give Me Liberty and The Declaration of Independence
Optional Extension Activity: None
Day 4

Common Core State Standard(s)

· Reading, Standard 4: Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.

· Writing, Standard 1: Write arguments focused on discipline-specific content

General Objective(s) 

· Students will participating in a role-playing writing activity to demonstrate their knowledge of the opposing forces in the Revolutionary War 
Core text (print, textbook, visual media, online): 

· Holt United States History: Graphic Organizer Transparencies
Supplemental text(s) (print, textbook, visual media, online): None
BDA/SIOP Activities & Classroom Organization (from the original unit, with my additions in italics):

1. Divide the class in half and explain that once war began, the colonists had to choose a side:  Loyalist or Patriot.  Assign each group a position and have them brainstorm what reasons they might have to justify their argument.  In doing so, students should focus not only on the positive reasons for their position, but the negative reasons for the opposing position.  
2. Have students compose a statement which pulls together their argument and assign one student from each group to read it to the class.  
3. Display Transparency # 19, “Positive-Negative Chart,” from the Holt United States History: Graphic Organizer Transparencies and have students move to a side of the room that shows which side they would take if they had been a colonist with an explanation prepared as to why by completing a written conversation between “characters” (loyalists and patriots) to discuss the following ideas: 

a. “What most convinced them to choose the side they did?”  

b. “What might be something they were most afraid of by taking their position?”

c. “Do they feel it will be worth the risk?”  
A student will begin writing a letter, keeping the above questions in mind. He/she will give it to a student on the opposing side, who will write a response keeping the above questions in mind. This process will continue, back and forth, until each student has fully addressed the above questions in his/her written conversation.

4. Have students create an entry for Loyalist and Patriot in their Vocabulary Notebook.  
Optional Extension Activity: Book a computer lab and have students play the History Channel Game Warriors, selecting “American” before playing
Based on the previous procedures, implement the following corrective and/or enrichment activities (from original unit):


Corrective:

· To review events of the American Revolution, distribute Student Resource Sheets RA-13a and RA-13b and have students complete the timeline and matching activity.  Students should use their notes and the Holt United States History Student Text to complete the resource sheets. [D2]

· To review the Declaration of Independence, distribute Student Resource Sheets RA-14a and RA-14b.  Students will paraphrase what each part of the Declaration means. [D2] [D3] [CC] [ADPT 6: Have the student complete the task with a partner, within a small group, or as a total class activity.]


Enrichment:  

· To extend student thinking regarding the application of the Declaration of Independence, have students read the “Unfinished Business” section found on Pages 120-121 of the Holt United States History Student Text.  Distribute Student Resource Sheet RA-15, which will ask students to respond to specific examples from the Declaration of Independence in order to respond to the question:

“How might African Americans and/or women have used the Declaration to support their own demands for freedom?”

A model response can be found on Teacher Resource Sheet RA-8. [D4] [D5] [CC] [ETM 1] [ETM 2] [ETM 3] [ETM 4] [ETM 5] [ETM 7] [ADPT 5: Allow oral, tape recorded, or dictated responses from the student.] [ADPT 6: Have the student complete the task with a partner, within a small group, or as a total class activity.] [ADPT 22: Provide students with an assistive spelling device (i.e. a Franklin Speller or word processor).]

· To extend student thinking regarding the impact of the Declaration of Independence, distribute Student Resource Sheets RA-16a through RA-16c and have students engage in the Possible Sentences activity. [Note: Information on the Possible Sentences strategy can be found in the Appendix of this curriculum guide.]  Read the directions aloud in order to verify student understanding of the activity.  Have students write their sentences using the vocabulary words.  Post twelve large sheets of poster paper around the room, using each of the vocabulary words as a heading.  Have students write their sentences on the posted paper that corresponds to one of the words in the sentences they have constructed.  After all sentences have been posted, students should read Student Resource Sheets RA-16b and RA-16c.  While reading, students should check the accuracy of their sentences and make any necessary corrections.  As a class, evaluate the posted sentences for accuracy.  Sentences should be deleted if they are wholly inaccurate, or corrected according to what is stated in the text.  As a closure activity, have the class generate new sentences based on the reading and class discussion.  Have students record these sentences in their notebook. [D4] [D5] [CC] [ETM 1] [ETM 2] [ETM 3] [ETM 4] [ETM 5] [ETM 7] [ADPT 2: Provide text at the student’s independent or instructional reading level.] [ADPT 6: Have the student complete the task with a partner, within a small group, or as a total class activity.] [ADPT 11: Underline or highlight important information in reading material.] [ADPT 13: Divide the assignment into smaller tasks, setting appropriate time limits for completion.] [ADPT 18: Have students include the terms from Student Resource Sheet RA-16a in their Vocabulary Notebook.]
EXPERIENCE THREE

Day 1
Common Core State Standard(s)

· Reading, Standard 7: Integrate visual information with other information in print and digital texts

· Writing, Standard 1: Write arguments focused on discipline-specific content

General Objective(s) 

· Students will read to identify the goals of the opposing sides of the Revolutionary War, and demonstrate their understanding by creating a battle plan.
Core text (print, textbook, visual media, online): 

· Student Resource Sheets
· “Revolutionary War, 1775-1781” wall map from The Nystrom United States History Series
Supplemental text(s) (print, textbook, visual media, online): 

· History Channel Video: American Revolution
BDA/SIOP Activities & Classroom Organization (from the original unit, with my additions in italics):
1. As a motivational activity, create a T-Chart on the chalkboard or overhead and have students brainstorm what they believe were the advantages and disadvantages of the colonists and the British at the onset of the Revolutionary War.  Have students write individual responses on Post-Its and place them on the T-Chart. Ask students to provide a verbal explanation for their responses and indicate that students will have the opportunity to measure the accuracy of their responses. 
Distribute Student Resource Sheets RA-17a and RA-17b and have students review the main advantages and disadvantages of each side, and show the History Channel Video Clip, American Revolution.
2.  After addressing the question at the bottom of Student Resource Sheet RA-17a using information from the reading and the video clip, have students compare the completed T-Chart from Procedure # 1 to those found on the resource sheets.  Discuss answers to the following questions, and add, remove, or move Post-Its accordingly: 
· “What had they predicted accurately?”  

· “What had they not predicted?”  

3. Review the final chart and construct a final response to the question, “Which side had the greatest chance of winning based on the lists?” at the bottom of the student handout.
4. Next, ask students what they believe the goals were for each side (British and Colonists) and how they would each accomplish that goal in order to win.  Display the “Revolutionary War, 1775-1781” wall map from The Nystrom United States History Series to allow students to visualize the land in question and to illustrate on the map what their strategy would be to accomplish the goals if they were the British and/or the Colonists.  Share with students the following information as you engage them in the discussion and analysis: 
a. Colonists’ Goals:
i. To preserve the Continental army and wear down British troops until they give up and go home.
ii. Use guerrilla warfare tactics of hit and run, to avoid battles and capture.  

b. British Goals:  
i. Force the Continental army to surrender and restore British control of the colonies.

ii. Win the war by capturing seaports, and dividing and conquering through isolating and seizing each of the three regions.    
5. Have students create a “battle plan” on poster paper using information from the reading and wall map. They should include geographical features to illustrate their plan. Students should be able to defend their plan through a verbal or written response when presenting it to the class.
Optional Extension Activity: None
Days 2-6
Common Core State Standard(s)

· Reading, Standard 7: Integrate visual information with other information in print and digital texts

· Writing, Standard 6: Use technology to produce and publish writing and present the relationships between information and ideas clearly and efficiently.
· Writing, Standard 7: Conduct short research projects to answer a question, drawing on several sources and generating additional related, focused questions that allow for multiple avenues of exploration.

General Objective(s) 

· Students will read conduct a brief research project to learn more about the key people during the American Revolution, as well as the “unsung heroes”

· Students will read and take notes to learn about the key events of the Revolutionary War.
Core text (print, textbook, visual media, online): 

· Holt United States History student text
Supplemental text(s) (print, textbook, visual media, online): 

· Assorted nonfiction texts and biographies located in the school media center. See website for suggested titles.

· Various databases and online resources

BDA/SIOP Activities & Classroom Organization (from the original unit, with my additions in italics):

1. Remind students that the Colonists were able to gain their independence against what appeared to be insurmountable odds.  Distribute Student Resource Sheets RA-18a and RA-18b, “The Struggle for Liberty,” which will require students to read portions of the Holt United States History Student Text.  Tell students they will be learning about different people and events associated with the American Revolution.  
2. As a pre-reading strategy, ask students to preview Pages 127-139 of the Holt United States History Student Text and to note leaders with whom they are both familiar, and not familiar, on a piece of paper.  Have students conduct a brief research assignment to investigate a key person or an “unsung hero” in depth. Students should use effective search techniques to locate information from texts, databases, and online sources, and evaluate each source using the CAARDSS method. Students should present their findings by creating a Fakebook page or a Voki for their person. If the teacher chooses, he/she may embed each presentation on a whole-class glog or Wallwisher page. Suggested texts for this activity are located on my website 
3. Debrief the activity for accuracy when complete, answering any questions student had and made note of as they read, and establishing the connections with the information provided by students.  
4. Have students create an entry for the Battle of Saratoga and the Battle of Yorktown in their Vocabulary Notebook. 
Optional Extension Activity (from original unit): Have students use Microsoft Photo Story 3 to create a digital timeline analysis of the events, 
ideas, and people of the American Revolution.  Distribute Student Resource Sheets RA-19a and RA-19b and review the steps and expectations with students.  Demonstrate the usage of 
the software by displaying examples of previously produced Photo Stories.  Be sure to discuss with students fair use and copyright policies.  Resources for this can include:

· Your Library-Media Specialist

· http://www.copyright.gov  

· http://thecopyrightsite.org   

Have students present their final products and evaluate their work using Student Resource Sheet RA-19b. [D3] [D4] [D5] [T1.A.1] [T2.B.1] [T2.B.2] [T2.B.3] [T3.A.1] [T3.C.1] [T4.A.1] [T4.B.1] [T5.A.1] [T5.B.1] [ADPT 6: Have the student complete the task with a partner, within a small group, or as a total class activity.] [ADPT 7: Provide the student with oral and written instructions utilizing appropriate pacing.] [ADPT 8: Shorten the assignment.] [ADPT 13: Divide the assignment into smaller tasks, setting appropriate time limits for completion.] [ADPT 21: Provide students with an appropriate graphic organizer for data collection.]


Note to Teacher:  It is suggested that you work closely with your Library-Media Specialist.  Note that Photo Story 3 files can be large; please ensure that storage of saved files is considered prior to initiating the project.  Tutorials for Photo Story 3 files can be found at: http://www.windowsmoviemakers.net/PhotoStory3/Index.aspx
Based on the previous procedures, implement the following corrective and/or enrichment activities (from original unit):


Corrective:


Distribute Student Resource Sheets RA-21a and RA-21b, which review the advantages and disadvantages of both sides during the war, key people, and major events of the Revolution.  Debrief student responses using Teacher Resource Sheets RA-9a and RA-9b. [D2] [D3]  


Enrichment:


Have students research the people and methods used by both sides to spy on one another throughout the Revolutionary War.  Possible guidelines for research should include:

· “Who spied for each side?”

· “Did they only work for one side or were they a ‘double agent?”

· “What sorts of spy methods/activities did they use?”

· “Give examples of spies who were caught.  Did anything happen to them?  If so, what?”

· “Highlight some of the more daring examples of spying during the war.”

· “Was there anything in particular that caused them to be spies?”

· “Did any of them regret their actions?”

· “Did any spies drastically change the outcome of the war?”


Because of the need to establish the accuracy of information, ask your Library-Media Specialist to discuss the differences between using an Internet search engine and databases.  Use the topic of spying as a vehicle to discuss the importance of accuracy in research and Digital Citizenship. [Note: A chart discussing advantages of database use is included in the electronic version of this curriculum guide.]  As a part of student research, have them specifically focus on the egregiousness of Treason.  Have students create an entry for Treason in their Vocabulary Notebook. [D3] [D4] [D5] [CC] [T1.A.1] [T2.A.1] [T2.B.1] [T2.B.2] [T2.B.3] [T3.A.1] [T3.C.1] [T4.A.1] [T4.B.1] [T5.A.1] [T5.B.1] [T6.A.1] [T6.A.2] [T6.3.A] [ADPT 6: Have the student complete the task with a partner, within a small group, or as a total class activity.] [ADPT 7:  Provide students with oral and written instruction utilizing appropriate pacing.] [ADPT 8:  Shorten the assignment.] [ADPT 13: Divide the assignment into smaller tasks, setting appropriate time limits for completion.] [ADPT 21: Provide students with an appropriate graphic organizer for data collection.]
Day 7: Test Review

Common Core State Standard(s)

· Reading, Standard 4: Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to domains related to history/social studies.

General Objective(s) 

· Students will complete a list, sort, group activity to make connections between the key vocabulary and the enduring understandings
· Students will play an online game to review key people and events from the Revolutionary War

Core text (print, textbook, visual media, online): None
Supplemental text(s) (print, textbook, visual media, online): None
BDA/SIOP Activities & Classroom Organization:
1. Complete a “list, sort, group activity” by connecting words, individually written on cards (1 set per group), to the guiding questions for each experience in this unit. Ask groups to defend their groupings by explaining the connections between the words and the guiding questions.
2. Book a computer lab (mobile preferred for easy use after above activity) to play the Road to the Revolution game to review key people and events of the Revolutionary War.

Extension Activity: None
Day 8: Summative Assessment (from original unit). See website for a copy.

Optional Extension Activities 

· Literature circles or in-class book clubs with narrative nonfiction and/or historical nonfiction. Novels connected to this unit may be found on my website. Students should compare and contrast the information from the novels with the information they learned/are learning in the unit to determine what narrative texts are missing, as well as what they add, to the students’ knowledge.
· Complete another narrative to address the hypothetical scenario, “What if the Revolutionary War didn’t happen?” Introduce the topic with this Prezi, and read aloud from The Year of the Hangman (prologue and jacket cover) to help students generate ideas to include in their story.
· “Reading like a Historian” research project. The teacher should select a topic from the Holt text that also appears in Howard Zinn’s A People’s History of the United States, or James Loewen’s Lies My Teacher Told Me. Students should select one of the topics to research using print, digital, and online sources to make a claim they must support with evidence found during their research: Which version is the most accurate based on the research? Why?






